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Abstract
This article traces different approaches to framing women’s agency that change what it is possi-
ble to see and to say in historical accounts about women educators, women’s education and women’s
transnational activism. It builds on the work of Joan Scott, who argues that agency has a history and
that agency is neither a fixed set of behaviours nor an essential attribute of women. In this article I use
examples from my publications to reflect on how agency is located in the interpretative schemas that I
have deployed while researching women’s education and transnational activism, as I incorporated in-
sights at various times from qualitative and quantitative approaches based on different ways of know-
ing and different disciplinary frames. I trace my journey through biographical approaches linked to so-
cial and cultural history with an approach to agency that draws on Foucauldian insights about ways in
which activists negotiate the self as female; through Bourdieusian approaches that facilitate considera-
tion of the structures within which female agency was enabled to flourish, as well as the structures
within which it was constrained; and I discuss my more recent move towards a posthumanist ap-
proach to agency in research replying the notion of assemblage.
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man, Rebecca Rogers and James Albisetti, Girls
Secondary Education in the Western World: From
the 18th to the 20th Century, Palgrave, 2015）があ
り，またラウトリッジ社が刊行する教育史の主要
テーマ・シリーズ「女性と教育」（全4巻）の編者
でもある（Joyce Goodman and Jane Martin, Women
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Transnational approaches have been central to my research on women’s education and the work of women
educators. They provide a strategy to negotiate dominant national paradigms of educational history that
often repeat the historic exclusion of women from institutions of the nation state, or conversely represent
women as icons of national belonging. Clavin notes that transnationalism examines the social space that peo-
ple inhabit beyond and across national borders and boundaries, the variety of networks they form, the ideas
they exchange, the epistemic communities, and the connections and cleavages they create.1Transnationalism
is concerned with sustained cross-border relationships, with patterns of exchange, and with afﬁliations and
social formations that span nation-states and include non-state actors.2Transnationalism reaches beyond spa-
tial movement and physical connections, to involve ‘multi-ilocal sets of identities and memories, fluid and hy-
brid forms of cultural reproduction and transnational flows of money and expertise’.3
Transnationalism enables me to draw out linkages that may be formal, informal, permanent, or ephemeral. It
provides an approach to make visible spaces beyond and across national boundaries in which agentic women
have constructed educational knowledge, have founded institutions and have practised as educationists. It en-
ables me to explore process around agentive transnational subjects of research; to highlight the gendered in-
tellectual worlds in which women moved; and to illuminate knowledge production as a gendered historical
process. Transnationalism enables the relationships and entanglements to be highlighted through which, as
state and non-state actors, women educators negotiated common interests on either side of the artificial line
on the map’.4
In my research I seek to illustrate how gender relations, intersected by other differences, shape the possibili-
ties and probabilities of enactment for women in transnational space. As a feminist researcher I adopt a gen-
der perspective to researching women’s education and transnational activism.5 I see transnational negotiation
beyond and across national borders intersected by gendered processes of power.6 These processes of gen-
dered power operate both at the social level where they constitute ‘elements of social relationships based on
perceived differences between the sexes’; and they operate at the political level7where they form a ‘primary
way of signifying relationships of power’.8Power can be seen to operate positively as well as negatively as ca-
pable women co-existed alongside patriarchal structures and patriarchal representations of woman. Some-
times women educators appear to collude or be complicit with some dominant discourses; sometimes they ac-
commodate and challenge from within and without.9
Aiston maintains that it is not always the case that women have been simply ‘written out’ of history. She ar-
gues that the nature of women’s own activism has served to reinforce their invisibility. She says women in-
habit a ‘third’ sphere, as they push boundaries and attempt to accommodate their public and private worlds.
But their contributions in this sphere have remained unrecognised in the historical record, or at best allo-
cated a marginal and secondary status within educational hierarchies, often as ‘doers’ rather than ‘thinkers’,10
as educational practitioners, rather than theorists. The presence and role of women are structured by condi-
tions of power that also inform the contexts in which historical events are remembered and are archived.
This requires attention to the gendered ordering of the ‘dust’ of the archive and to ways of interpreting the si-
lences of archives and stories.11
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In framing transnational accounts, I have been interested in what different approaches to women’s agency
enable me to ‘see’ and to say about women educators, women’s education and women’s transnational activism.
It has taken me to questions about how we know what we know, which have played an important role in
Western feminist theory since it emerged in the 1960 s.12 Scott sees agency having a history. She argues that
agency is neither ‘a fixed set of behaviours nor an essential attribute of women’ but an ‘effect of ambiguities,
consistencies, and contradictions within particular epistemologies’.13 As a result, what constituted agency at
different times, in different places, and in different approaches to research can be deconstructed as a trans-
historical category.
My interest in what different interpretative frames enables me to see and to say when constructing historical
accounts of women’s agency in transnational research is informed by Weiler’s discussion of how figures of
educators come into focus through the historians who narrate them. Weiler critiques the treatment of gender
in histories of progressive education that take an uncritical or romantic approach by focussing on the achieve-
ments of individual women and ignoring the ways in which male/female binaries worked to create difference
and gendered structures of power. Weiler argues that historical narratives that fail to call gender into ques-
tion participate in the process of reproducing existing gender relationships as much as do narratives that as-
sert these differences as given. She says it is not just erasure, as in the work of traditional male historians, or
in patriarchal discourses that assume women’s intellectual inferiority. It is also the acceptance of existing
gender categories themselves, as in work celebrating ‘great women’ that creates the illusion of unchanging
differences, or maternalist feminist discourses that assert women’s moral superiority.
My research on women’s education and transnational activism has adopted shifting approaches to agency as
I worked to incorporate insights from qualitative and quantitative approaches based on different ways of
knowing and different disciplinary frames.14 As an early career researcher interested in women educators,
women’s organisations, and education for women and girls, my research drew on biographical approaches
linked to social and cultural history.15 This was stimulated by Weiler’s approach to researching progressive
women educators.16 Weiler locates agency in notions of subjectivity that draw on Foucauldian insights about
ways in which activists negotiate the self as female.17A second phase of my research into women’s education
and transnational activism adopted a Bourdieusian perspective, through which to consider the structures
within which female agency was enabled to flourish, as well as the structures within which it was con-
strained.18 My more recent research adopts an approach to agency around the assemblage, inspired by the
work of Tamboukou19 and Dussel.20 Drawing on writing by Braidotti21 and Barad,22 I am now interested in
what a posthumanist approach to agency might enable me to see and say about women educators, women’s
education and transnational activism.
I use examples from my publications to reflect on how agency is located in the interpretative schemas I have
used. First, I will focus on transnational research underpinned by Foucauldian approaches to agency and then
on Bourdieusian approaches. In the last part of the presentation I will talk about my more recent journey into
Deleuzian approaches and posthumanist perspectives on material culture and agency in transnational space.
Ways of seeing agency 1:Foucauldian approaches to agency in transnational space
My early studies of the history of women’s education looked at women’s role in the development of educa-
tional knowledge and educational practice, and what this mean for women’s exercise of authority in educa-
tion.23 I became interested in the opportunities that spaces of empire provided for women educationists,
women teachers and women scholars. These early publications that looked at women’s mobility belong to
what has been termed the ‘imperial turn’ and do not use the term transnational. But they do speak to ways in
which scholars of the transnational now approach research.24 In Women and Education, which I co-authored
in Jane Martin in 2004, I wrote about how Mary Dendy travelled widely both in Britain and abroad in work-
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ing out her views on the necessity for the permanent care of the feeble-minded. Dendy became part of the
growing international network of eugenicists. She spoke at international congresses; she wrote about children
deemed to be feeble-minded; and she visited institutions for the care of feebleminded children England and
overseas. With the loss of Mary’s diaries it was difficult to ascertain how she came to her strongly hereditar-
ian and eugenic stance. But I traced how she visited her brother Arthur at the Universities of Melbourne,
Australia and then at the University of Christchurch, New Zealand. She visited Arthur at a point when Aus-
tralians were playing a role in reconstructing the background against which Darwinian theory was being de-
veloped. Arthur introduced Mary to marine biology. Walking along the shores in Australia they collected
specimens together to be dissected by Arthur’s students. Mary became familiar with Arthur’s research. She
copied his writings and acted as his scribe. I highlighted a similarity between Arthur’s research on the rela-
tion of biology and social questions, and the ideas that Mary brought to her work in England that led her to
become an internationally recognised educational expert. I also raised questions about whether Arthur’s
views were influenced by the theoretical position that Mary developed in her work for feeble-minded chil-
dren.25
A similar approach to how overseas experience informed Mary’s subjectivity and enhanced her status in-
formed my research on the career trajectories of a small number of women headteachers who held posts
overseas. I was interested in accounts that showed that when they returned to posts in England their over-
seas experience enhanced their professional identities and expertise in the eyes of other headteachers. This
overseas experience also progressed their careers in England. These returning women capitalized on their
overseas experience in their exercise of authority within English education. I traced the circulation of these
women across international boundaries at a time when migration of unaccompanied women was considered
ill-advised or dangerous. This linked my research with ideas about diaspora, gendered professional identities
and gendered patterns of professionalization.26
I found many accounts in school histories of women teachers and students travelling overseas in pursuit of
educational objectives. But these accounts tended to be anecdotal. I now wanted to look at this movement
across borders in a more systematic fashion. Were particular schools significant in the patterns of women go-
ing overseas from Britain? Did they travel to work or to study in particular schools overseas? Did women
travel overseas with friends who had attended the same school or College? Could I identify networks of trav-
elling women and map their relationships and careers? Could I identify institutions and careers across a
global canvas? These types of questions led onto to a larger study of the overseas migration patterns of
women who studied in the Cambridge Women’s Colleges of Girton and Newnham from their establishment
until 1939.We used the College registers to build a data base of the women students who were either born
overseas and spent time in England, or who had gone to live or work overseas after their time in Cambridge.
We subsequently repeated this exercise for women’s colleges in Oxford. The analysis enabled us to identify
the larger patterns made from the myriad individual lives. A quantitative frequency analysis helped us iden-
tify women who moved between multiple overseas schools, or back and forth between Britain and schools in
other countries. It brought together records of women who moved countries accompanied by a friend. It also
enabled us to identify schools in Britain and overseas that it was useful to follow up with research visits to
collect qualitative documentary evidence.27
These three studies were different in focus and in scale. They stretched from individual biography to a large
database study of women moving across national borders that was demographic. But in differing degrees
they articulated a similar approach to agency. They adopted a view of agency built around subject formation
and identity as a way of moving beyond attempts to make women travelling across borders for educational
purposes visible through the trope of the ‘heroic fairytale’. The trope of the ‘heroic fairytale’ sees women bat-
tling against the odds, sometimes succeeding sometimes failing. Knopp Biklen and Theobald see this ap-
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proach as particularly seductive in ascribing agency to women. They argue that narratives organised with
the ‘heroic fairytale’ frame can easily slide into a position where women can become heroes just by defying
the odds.28Many early accounts of gender in the history of education traced access to formal education and to
formal citizenship. These accounts were underpinned with a liberal feminist approach to social change29 that
became in some instance an ‘uneasy marriage of celebration and critique’.30
The ‘heroic fairytale’ narrative of women travelling across national borders builds on approaches to agency
that see women as the individual agents through which change is traced. This way of ‘seeing’ agency is com-
bined with a particular notion of progress. In the history of agency to which Scott refers, seeing individuals as
actors and the locus of change is a historicist form of narrating history. It was fashioned in spaces of the Euro-
pean and North American Enlightenment, when new ‘modern’ ways of ordering, classifying and thinking
through concepts were tied to the emergence of ideas of the individual and of society. From this perspective
the examination of change came to be seen to be about tracing the activities and ‘thoughts’ of the subject who
is the actor of history. It came to be linked with a view of society perceived as a system of abstract sets of re-
lations. These ideas, in turn, shaped the possibilities of interventions. From this position, the archive is the re-
pository of documents in which the past can be found by tracing women as individuals, by revealing their
contexts, and by charting social change.31
Access is clearly an important element in the story of women’s education and frequently even sensibly organ-
ises the initial story. Access stories also contain within them significant themes, such as the influence of patri-
archy. But Eisenmann argues that access stories as an over-arching explanation of women’s oppression have
a limited utility because they hide the complexities in the situation of various women across time periods, set-
tings and racial and ethnic identities.32
Eisenmann does not deny the importance of access to the story of women’s educational activism, but she pro-
poses four alternative frames for examining the gendered history of education. First, she identifies institution-
building. This includes both working to assert women’s place within existing institutions or creating and sus-
taining women’s own institutions. Tamboukou notes that sometimes women created new space boundaries
for themselves but they also imagined different spaces beyond masculinist geographical closure. Tamboukou
illustrates how women travelling in and for education claimed space of their own; and how women’s colleges
provided privacy within the space arrangements of college life. At the same time, the opportunity to work
within education provided the economical and intellectual independence that enabled travel and transna-
tional movement which in turn enabled women educators to resist restrictions imposed upon their lives.33Eis-
enmann highlights networking to connect and advance women’s interests; and she sees religion as a motivat-
ing force and an explanatory purpose to expand women’s efforts beyond access. Fourthly Eisenmann sees
money as a lever. Money has at times has been used to keep women out of educational opportunities, but has
also pried open some doors.34
Kasuya Yoshi’s comparative study of the secondary education of girls in England, Germany and the United
States which considers what this might suggest for secondary education of girls in Japan, which was pub-
lished by Teachers College Columbia in 1933,illustrates how all these aspects intertwined to support her
movement in transnational space. There is the institution building of Tsuda College as an educational space
for women to study and in which Kasuya worked.35There are the women’s networks stretching across Japan
and the USA that were involved in the establishment of Tsuuda College and in supporting Japanese women
students like Kasuya who studied in America.36 Religion was a factor in the Committee of the American
Women’s Scholarship for Japanese Women, who were drawn from the social and economic elite of three Prot-
estant denominations in Philadelphia, who were active in mission work in Japan.37 Money was a key element
in the establishment and ongoing success of Tsuda College; and in the funds that supported the academic
study of scholarship holders while they were in America and the travel of a number of these Japanese stu-
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dents in Europe.38
Travelling through transnational spaces as students, teachers and academics provided women with the possi-
bility of finding ‘new ways of being’. The transnational was a space where new types of identities were
formed.39Tamboukou notes:
Finding themselves in different places … women underwent rare experiences, acquired knowledges
that had the possibility of transforming their whole lives and constructed quite novel personal rela-
tions to the new and unknown world.40
In analysing female subjectivity in education and travel, Tamboukou uses a feminist Foucauldian derived ap-
proach to the intersection of space, power and knowledge in the constitution of technologies of the female
self .41 Technologies in this sense are the specific practices that human beings use to understand themselves.
Technologies of the self comprise a set of practices which Tamboukou argues ‘permit individuals to effect, by
their own means, or with the help of others a certain number of operations on their own bodies, and souls,
thoughts, conduct and way of being so as to transform themselves’.42 Tamboukou links the mechanisms of
technologies of the self with technologies of power. Foucault argues that technologies of power‘determine the
conduct of individuals and submit them to certain ends or domination’.43Taken together, technologies of the
self and technologies of power illuminate ways in which governing oneself and governing others interweave.44
A genealogical approach to transnational research on women and education looks at how by becoming consti-
tuted as subjects women came to be subjected within particular configurations. This involves both the fash-
ioning of a gendered self and transnational spatial practices. Genealogy is concerned with how we have be-
come what we are, and the possibilities of becoming other. Tamboukou intermingles Foucauldian genealogies
and feminist critical theory to link technologies of the self and technologies of gender. She proposes that educa-
tion can be seen as a site for self-transformation. She argues that through their involvement in education
women have been empowered to ‘speak of themselves’ and have been encouraged to explore other modes of
being a woman. From a genealogical perspective the ways in which women attempt to decipher their rela-
tionship to themselves varies according to their historical and cultural environments. Tamboukou argues
that social spatial practices are important to the technologies of self through which women have worked
upon themselves in refashioning their lives.45 From a feminist Foucauldian perspective on transnationalism,
agency lies in the intersection (the play) between technologies of the self, technologies of gender⁄power and
transnational spatial practices.
I now turn to the second phase of my transnational research which drew on the thinking tools of Bourdieu to
situate agency through analysis of social and metaphorical space. Here I was interested in questions about
women’s networking and how to think about agency in ways that drew together the personal and the global.
Ways of seeing agency 2:Bourdieusian approaches to agency in networked transnational space
My research on the International Federation of University Women (IFUW) reflects my interest in the net-
works of international organisations created around women’s desire to progress their professional and per-
sonal agendas and to develop girls’ schooling and the higher education of women. I use social network analy-
sis to look at how networks of relations between people and organisations spread transnationally as they
transcended national and political boundaries, and to identify the patterns of relations that result. I charted
the networks of London headmistress Reta Oldham’s engagement with a range of national and international
organisations concerned with international teacher exchange.46 In social network analysis agency is located in
the idea that people and objects interact and affect one another. Agency then lies within the network47and ac-
tors are network effects.48The focus of social network analysis in transnational research is on the network it-
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self. As a result, network analysis tends to overlook power relations of gender. To overcome this I linked net-
work analysis and analysis of space in order to illuminate how constraint and agency work together in
women educators’ lives, work and transnational activism. Bourdieu’s work alongside that of Lefebvre helped
me think about how to make intelligible constraint and agency in international and transnational space; and
Bourdieu’s ‘thinking tools’ provided me with a way of framing Oldham’s professional journey through tran-
snational space.
Lefebvre illustrates that ‘space’ is socially produced, and he argues that social relations are always consti-
tuted in relation to space.49Space is not simply physical, nor simply social, but is constituted through the inter-
action between the physical and the social.50For Bourdieu, space is also symbolic and metaphorical. For Bour-
dieu the social world is divided between many diverse fields within which agents and institutions struggle or
manoeuvre for resources and stakes. Fields are social arenas which function according to sets of rules. They
are ‘structured spaces of positions which can be analysed independently of the characteristics of their occu-
pants’. Those who dominant in any field are those who possess the most capital valued by the field. Capital
may be economic, social (which relates to acquaintances and networks) and symbolic which relates to reputa-
tion and is referred to as cultural capital). The dominant in any field also have the power to define the nature
of the capital that is valuable.51To operate in the field, it is also necessary to be ‘endowed’ with habitus - the
implied knowledge and recognition of the laws of the field and the stakes in the game that is being played.52
Habitus is gendered but never perfectly stable. It operates as embodiment and as a complex interplay be-
tween past and present. Moi illustrates how gender is never a ‘pure’ field on its own. It is implicated in all
other social fields. In certain circumstances, the power mechanisms of male domination can be compensated
for by the possession of other forms of capital.53 In Bourdieusian analysis, agency and constraint work to-
gether through the structuring and structured effects and intersections of habitus, field and capital at the dif-
ferent levels, including the transnational.
To analyse Oldham’s movement through transnational space I looked at the construction of her habitus
through her early education and teaching career; her headship of what was regarded as a prestigious school;
through giving evidence to a Royal Commission; and through her presidency of the British Association of
Headmistresses. The volume and composition of capital (economic, cultural, social and/or symbolic) available
to Oldham operated as a resource (capital) to be deployed in the field. I plotted Oldham’s positions in transna-
tional networks that link international organisations. I then plotted the position of the fields of work in which
her local national and international networks were placed. This plotting illustrates the volume and composi-
tion of capital that operated as a resource to be deployed in Oldham’s journey through transnational space. It
also makes visible her negotiation of constraint and agency.54 Notions of habitus enabled me to unpack Old-
ham’s cultural negotiations about social arrangements. In Oldham’s case these become visible as a mix of na-
tionalistic, imperial and internationalist orientations intersected by gender that she brought to her work in a
range of women’s international organisations and in her school. These were characteristic of tensions in per-
spectives on patriotism and citizenship. in interwar England.55So for Oldham her movement through transna-
tional space and her agency in the international arena was shaped by a complex and shifting interplay be-
tween habitus, capital and field that can be illuminated in combination with network analysis.
I also used Bourdieu’s ideas of habitus, field and capital, linked with a transnational approach attentive to
movement across borders, to analyse strategies for change within the International Federation of University
Women (IFUW) and within FIPESO (the Bureau international des Fédérations nationales du personnel de
l’Enseignement secondaire public). FIPESO was a secondary teachers’ organisation that included both
women and men as members. Here, the Bourdieusian frame illuminated the contribution of English women
educationists to European debate regarding girls’ secondary education. It enabled me to demonstrate that
women’s ability to contribute in the two organisations was related to their location in transnational communi-
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ties of interpretation within wider political, professional and educational fields in which gender carried differ-
ent amounts of symbolic capital in different contexts. This analysis also highlighted the transnational circula-
tion of the idea of girls’ education and its movement across borders as a conservative force in some contexts
and in other contexts as a force for change.56
So Bourdieu’s thinking tools enable the researcher to bring together the individual with the international or-
ganisation and to illustrate some of the processes that facilitate or constrain movement across borders and in
the construction of transnational space. It also enables the researcher to illustrate how educational ideas and
practice are located in relation to the positioning of individuals in relations of power that operate at a number
of levels that include the local, the national the international and the transnational. It also provides ways of
looking at how ideas about the education of women and girls take on different meanings as they move across
national borders.
Ways of seeing agency 3:Deleuzian assemblage approaches to agency in transnational space
My more recent study of Kasuya Yoshi’s A Comparative Study of the Secondary Education of Girls in Eng-
land, Germany and the United States, With a Consideration of the Secondary Education of Girls in Japan,57 is
moving me towards assemblage approaches to gender and agency in transnational space.
When reading Kasuya’s text I was interested in how Kasuya scripted a particular model of modern Japanese
womanhood and the elements of the education she prescribed to achieve her ideals. In thinking about how
her ideas came together I started by using Michel Geyer’s notion of circulatory regimes to think about the
networks of people she cited in the preface to her book. These included the supervisors of her thesis at
Teachers College, Willystine Goodsell and Isaac Kandel. She also acknowledges Professor Ruth McMurry of
Teachers College, who facilitated her research in Germany. She thanked women from her network at Welle-
sley College, where she had studied for her undergraduate degree. These included Sophie Hart, professor of
English, who was in charge of international students while Kasuya studied at Wellesley and who assisted her
with her English for the thesis. She thanked Eunice Cole Smith, from the Wellesley class of 1898,who sup-
ported her financially while she studied at Teachers College. She thanked two women who read the proofs of
her thesis and attended to its publication on her return to Japan: Terue Otsuki and Marion Dilts, a Wellesley
roommate of Kasuya’s fellow Japanese student at Wellesley, Takizawa Matsuyo.58
Circulatory regime is one part of the spatial regime. Circulatory regimes provide another way of putting back
into transnational history the dynamic of asymmetrical gendered power that network analysis tends to over-
look. Similarly, it enables the research to make visible the dynamics between regions and groups. Circulatory
regimes comprise the informal or formal sets of rules that regulate social practices. Geyer notes that circula-
tory regimes depend on actors, on common languages, norms and values in order for spaces to cohere around
a common purpose, activity or world picture.59 From the perspective of transnational history, circulatory re-
gimes also point to ways in which social change is the result of interdependence and co-production.60 Circula-
tory regimes move beyond complex notions of cross-national borrowing that are characteristic of the studies
of transfer that have informed much comparative education aiming to demonstrate how foreign models are
integrated into native systems.61
My work around Kasuya grew out of my interest in the discussions about education for women and girls at
the Pan Pacific Women’s Conferences from 1928 onwards, where as Yasutake,62 Akami,63 and Paisley64 illus-
trate, Japanese women played a key role. I was interested in how ideas of education intertwined with imperi-
alisms and internationalisms in the women educators’ discussion because much of my research illustrates
that internationalism and transnationalism were intersected by notions of empire.65 Working on education at
the Pan-Pacific Women’s Conferences highlighted the long tradition of women’s learning in Japan.66It also
highlighted that a number of the Japanese women that attended the Pan Pacific Women’s Conferences had
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spent time studying in Europe or America, as was the case for Kasuya.
My decision to focus research on Japanese women educators who studied in Europe and America and left ac-
counts in English is not just because I don’t read Japanese. Problems of translation go beyond the linguistic
transfer of meaning. Said points out that movement across borders ‘complicates the transplantation, transfer-
ence, circulation and commerce of theories and ideas’.67 Meanings differ in difference geographical and politi-
cal spaces. They differ in different gender systems. Meanings of concepts shift across time as well as place.68
In the movement of knowledge across geopolitical, cultural and disciplinary borders, linguistic translation
poses problems of how concepts travel.69 There are challenges around meanings of gender for scholarship
that looks across national borders.70and this is further complicated when ideas and practices are transformed
as they circulate across national borders and enter into a new space. As the ‘idea’ of girls’ education and of
the girls’ secondary school travelled across borders, it was seen in some countries as a conservative force. In
other countries it was seen as a force for change.71 Questions of language and translation remain issues for
scholars using transnational approaches, so cross border collaboration between scholars of transnational ap-
proaches is important.72
Working on Kasuya is also taking me to a new place analytically and theoretically because of the ways in
which Kasuya’s text fuses Western and Japanese ideas. This fusions of Western and Japanese ideas is moving
me towards an approach based on Deleuze and Guattari’s notion of assemblage. Here I follow Sobe’s argu-
ment that assemblage is particularly suited for examining transnationalism in the history of education.73 In
studying women educators, Tamboukou’s more recent work also links a Deleuzian rhizomatic geological ap-
proach with one informed by Foucauldian genealogy.
Rhizomatic is a botanical term that denotes a complex, non-linear root system which grows subterraneously
in multiple directions along manifold tracks. As Gleadle describes:
A few shoots will reach a black hole and wither, but others will produce new offshoots which cut
across older connections, sometimes retracing former links or making unexpected points of contact to
produce a dynamic, heterogeneous and ever-shifting organism.74
Gleadle notes that the rhizome is a radical metaphor composed of ‘a multiplicity of connected plateaus - as-
semblages of intense connections which sustain a creative energy of their own. It allows sensitivity to the cir-
cuitous routes of some approaches, the ruptures in others: their refrains, subtle twists and lateral stems’.75
Tamboukou summarises this view of assemblage as meaning ‘entities of heterogeneous components that can
make multifarious connections’.76 Events enter into harmony in the assemblage through convergence and di-
vergence.77 Assemblages are comprised of heterogeneous components and connect with other assemblages.
DeLanda notes that a component part of the assemblage may be detached from it and plugged into a differ-
ent assemblage in which its interactions are different.78 Sobe argues that what is important about the conflu-
ence and combinations of the various elements of assemblages is ‘what is made possible’. This requires histo-
rians to unpack what is assembled and enacted and what is in play in a given instance.79
Tamboukou uses Deleuze and Guattari’s rhizomatic cartographic approach in her research on women educa-
tors not to recover the woman educator as a heroic figure of social history but to analyse her emergence.
From this perspective, gender and class are not reified generalities but assemblages of components that form
relations of interiority and exteriority between them.80
Assemblage provides an approach to researching the confluence of various Western and Japanese elements
in Kasuya’s comparative study. It also suggests ways to approach how these elements plug into other assem-
blages where the same elements may take on different meanings. Schneider and Tanaka argue that Euro-
pean and North American approaches to progress and agency were reshaped under different conditions and
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to different purposes in the fusion of Western and Japanese thought.81Assemblage may provide an approach
to complicate analysis of the change in meanings, like progress, agency and womanhood, as they cross na-
tional boundaries in Kasuya’s text and are assembled with Japanese elements.
Sobe argues that thinking about transnational histories of education using assemblage approaches requires
researchers to re-think approaches to human subjects along lines suggested within posthumanist theory.82 In
post humanist perspectives, material, non-human and human agencies are seen as mutually and productive of
one another’.83 In transnational research in education this means thinking about ways in which human beings
come into relation with one another and with non-human life in transnational flows.84 Agency here is not
something one has. It is an enactment.85 Barad sees matter as a productive factor in its own right. She pro-
duces an account that attends to entanglement of human and nonhuman bodies. She does not presume them
to be separate factors and domains of operation from the outset. In Barad’s account, agency lies not in interac-
tions between already established and separate entities but in the intra-active entanglements through rela-
tions between elements of components.86For Barad, intra-activity refers to the ways in which ‘discourse and
matter are understood to be mutually constituted in the production of knowing.87 Barad attributes agency to
a complex network of human and nonhuman agents.88She argues that agency takes into account the fact that
the forces at work on the materialization of bodies are not only social and the bodies produced are not all hu-
man.89 For Barad, the task of the researcher is to consider how constructions and interactions are not just
about bodies (human and non-human), nor just about words, nor just about non-human material, but about
how they link and connect and intra-act to produce subjectivities and performative enactments.90
So I am curious about what might this might mean for educational researchers interested in the transnational.
I am curious about what analysis from Barad’s perspective would make of the description by two Wellesley
students of Sophie Hart’s office. Their description in the Wellesley News in November 1936 illustrates the ob-
jects that had travelled transnationally and crossed national borders, as Hart herself had done.
Professor Hart graciously led us into her room and seated us at her large, elaborately brass-bound
desk.
It was once a Korean chest, you know. See, here is the old lock, a kind of brass barrel on a brass bar,
but I can’t make it work, she smiled. Some of my Chinese friends have to do it for me.
...Miss Hart sat rocking and tal 9 king just under the ‘shrine of her ancestor’ the large picture of an old
eighteenth century Chinese scholar framed by gilt, carved wood. His eyes are very serene. Not with
the calm of passivity but a calm that has been won. The rest of Miss Hart’s room, too, is filled with
lovely and interesting objects, brass temple lamps from Japan, teak elephants from Rangoon, a brass
bowl from Tibet and delicately carved white jade, the loot of her travels as she calls it.91
The question we might discuss is what analysis of this fragment might look like from a posthumanist per-
spective that sees agency produced by a complex network of human and non-human agents?
Conclusion
British researchers of women’s education have taken up the challenges of Scott’s view that agency has a his-
tory.92As the collection by Aiston and colleagues, entitled Women, Education and Agency, illustrates,93British
researchers have been interested in exploring approaches to agency.
I have been on a journey around ways to imagine agency in my research. At different times I have drawn on
Foucauldian insights about ways in which activists negotiate the self as female, and at other times on Bour-
dieusian perspectives through which to consider the structures within which female agency was enabled to
flourish, as well as the structures within which it was constrained. Currently I am exploring assemblage and
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posthumanist approaches to agency. This journey is about what thinking with these theories might enable
me to see and say about women educators, women’s education and transnational activism. It is not about fit-
ting research data into pre-existing categories. The journey represents moments in what Barad calls a dif-
fractive reading, where I fold data and theory into each other to see the effects. Barad likens this process of
spreading knowledge differently to the moment when ocean waves pass through an obstruction.94
So where do I stand now on agency in my journey of thinking about women, education and transnational ac-
tivism? I see ways of thinking about the liberal humanist subject as a historical construction. I see agency as
an enactment, not something that someone or something has. In the book I am currently putting together on
women and intellectual cooperation I am combining a genealogical approach to transnational technologies of
the self and technologies of gender with a cartographic mapping of assemblage that spans the transnational. I
am working to understand the entanglement of objects and transnational subjectivities in terms described by
Karen Barad.
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